chaotic homes, the parents who have abdicated their parental responsibilities, lack of
structure, lack of sleep. Kids do not do a good job of raising themselves”

The major problem with bringing kids to court for minor offenses often isn't the
punishment they receive, Judge Ray and others said. In Toledo or Cincinnati, they
generally get some sort of slap on the wrist, such as a few days of community service,
but they also get a record. If the youth comes before the court again, this original
charge likely will increase the penalty and minor charges can add up over time.

The punishment itself can be a problem in rural areas where few alternatives other
than incarceration exist. “For Mississippi kids, the story is usually the same, said
Sheila Bedi, an attorney for the Southern Poverty Law Center. “Once they have
papers (meaning that they have come to court on any charge), they find it very hard
to get out of the system.

Keisha: Assaulting a Teacher

Latosha's younger sister, Keisha, sat with her grandfather, Leroy Williams, and her
mother, Cassandra, in the molded plastic chairs in the waiting room of the Hamilton
County Juvenile Public Defender’s office in downtown Cincinnati. They had arrived
early for her appointment with Thomas White, who would be defending her on the
charge of assaulting a teacher, a felony.

Keisha, a wisp of a nine-year-old, a fourth grader, was the smallest of the juveniles
awaiting their defenders. She practiced counting in Spanish, showing off for her
grandfather what she had learned at the charter school she has attended since the
alleged assault in her neighborhood public school.

White emerged and called the family into a small, windowless consultation room.
As soon as they sat down, Cassandra told White that the teacher, a substitute,
choked Keisha. “She did kick and bite her but the woman was choking her. We wanted
the school to charge her but they won't do it Her voice rose in anger.

“She may well have done something wrong,” White said of the teacher. “But my
job is to defend this little girl." He asked Keisha what happened, and she gave a long,
convoluted account in a high tiny voice. “In the class, | got somebody else’'s paper
and then when the girl's paper came back, she got mad. Her name is D. | said | didn't
know it was hers. That's when we was arguing. D's sister C came and took D out of
the room. She said she can't fight me because | was littler than her. | was about to
go to the assistant principal to tell what happened. The teacher grabbed my arm. She
thought | was leaving to finish the fight. She dragged me by where the coat hooks
were. She was trying to use the intercom. | scraped my back on one of those hooks.
She wouldn't let me go. | tried to bite her arms to stop her choking me. | kicked her
too. That's when Miss K came and took me to the office!

Williams said he had witnesses that would support Keisha's account. He had gotten,
in a sense, depositions from some of her classmates. He pulled them out of his pocket
to show them to White. They were written on lined paper in fourth grade-style block
letters. One read: “Miss C choked (Keisha) and (Keisha) was punching and biting her
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and Miss C said, ‘Don't you ever fucking bite me; and she let go and (Keisha) ran out.
The End”

He had given copies to school officials because he wanted charges brought
against this teacher, he said. A month or so later, he received a letter from the general
counsel for the school district saying that the system’s Office of Security Services
had investigated the “alleged assault” by the substitute teacher. The student wit-
nesses said Keisha was kicking and biting the teacher when the teacher stopped her
from leaving the room. The teacher said she had to hold Keisha to protect herself. “All
the students interviewed demonstrated what looked more like restraint than a choke-
hold," the letter states. “Based on these statements, the case is closed.” The teacher,
not the school, filed the assault charge against Keisha.

White glanced quickly at the hand-written depositions and said they weren't nec-
essary. “We could call them as witnesses but we don't want to go to trial” He said
he was going to file for a competency hearing because “it's not clear that a nine-year-old
can meet the constitutional standard to stand trial” He explained that two psychologists
would interview her and give their recommendation. “If she's found not competent,
she dodges the bullet”

Cassandra fumed. “But then that teacher is going to walk free!
White nodded yes. “You could sue her, though that would be difficult to win”

“Then maybe we should go to trial, put on our witnesses to show the teacher
choked her;’ Cassandra said.

“That would not be in the best interest of (Keisha),” White said. “Even if you win,
this will do nothing to the teacher, and there is a good chance you will lose. You do
not want her adjudicated for a felony. In my experience, the teachers win 90 percent
of the time against a student”

Later, White said that the standard used for assault against a teacher is low.
“They don't have to show physical harm or medical reports. Frankly, the magistrate is
not going to listen to what a nine-year-old and her friends say. If the teacher is pre-
sentable and says, ‘| was trying to restrain her and she bit and kicked me! The pros-
ecutor asks, ‘Did it hurt?’ She says, ‘Oh yeah, and that's enough. She's guilty.”

White commented, “Schools, teachers, come on! Manage your own disciplinary
problems! Let's not charge nine-year-olds with felonies and bring them into court” He
said he has been in the defender’s office for four years and bringing students to court
“seems to me to be becoming a popular method of dealing with children who are not
behaving”

In his experience, charges of assaulting a teacher are not “a 200-pound boy slug-
ging a teacher, what you think of as a felony assault. Often, two kids are fighting, a
teacher gets in the middle and is hit”

White said that occasionally prosecutors will reduce a felony charge but they are
not allowed to reduce felonies to misdemeanors unless the school is willing, and
schools generally take a very tough line.
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Asked about the competency issue, he said that he does not believe that nine-year-
olds are capable of understanding the charges against them and participating in their
own defense. Steinberg, the MacArthur Foundation Research Network director, led a
study that tested these elements of legal understanding in children. It found that 30
percent of children under the age of 14 are as impaired in understanding how the
legal system works as mentally-ill adults, who have been deemed not competent to
stand trial.54

White said, however, that the decision in Keisha's case will depend on the psy-
chologists. “There are some that would only find her competent; others only incom-
petent. | don't know what will happen. This morning | was dealing with a competency
hearing of a 14-year-old boy charged with sexual assault. He is mentally retarded,
with a 55 1Q, and he failed first, second, and third grades. He was declared competent
to stand trial. The psychologist's explanation of why he failed first, second, and third
grade was: He didn't take school seriously’

“If she is found competent, she will be found guilty,” he predicted.

Downstairs, standing outside the building waiting for their ride home, Cassandra
was still fuming. Keisha practiced drill team moves on the sidewalk.
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CHAPTER 6

Education Paradigms

Punishment vs. Development

Code of Conduct and adopting a different approach for school management
and discipline. “We have the highest expulsion rate in the state,’ said spokes-
woman Janet Walsh. “We recognize that the traditional approach isn't working”

T he Cincinnati public school system at the time of our study was revising its

Under the new approach, called Positive Behavior Support, school committees
identify a small number of school-wide behavioral goals, like calm in the hallways,
which will be taught to students so they know what to do, not just what not to do.
Reinforcement will be positive, not all negative. At the same time, office referrals will
be analyzed to determine when and where infractions occur to discover problem
areas.

“We've got to get away from the crime and punishment type of model, said
Susan Taylor, the Cincinnati teachers’ union president at the time who was on the
committee designing the changes. “This is still a rampant mindset among too many
teachers and administrators. ‘You do the crime, you do the time. If you do this, it's
Saturday school. Do that, a suspension for three days! We've got to get where the
consequences of misbehavior are instructive”

In April, as Cincinnati was preparing to train teachers in the new approach,
Cleveland appeared poised to move in the opposite direction. School officials there,
fed up with students roaming halls, using cell phones, pulling fire alarms, and gathering
in the streets at two city high schools, brought in additional police officers and
announced more stringent disciplinary measures, including five-day suspensions for
students who are chronically tardy or absent.55

“Marginalized children get a control and punishment and low expectation
reaction that sends a message to the child that he or she is not valued or
wanted or smart. This happens at a time when they need confidence

and puts them on a downward track from the beginning of school.”

- Dr. James Comer
Professor of Child Psychiatry, Yale Child Study Center
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If Cleveland codifies tougher disciplinary sanctions, it is not hard to imagine that
a few years from now, it will realize, as Cincinnati has, that it is pushing too many children
out of school. It is also conceivable that if Cincinnati's new measures don't work as
well as hoped, if funding is cut for some key elements or attention diverted to a new
problem, and suddenly some school's management breaks down, there will be cries
for toughening discipline again.

“We go through cycles of putting alternatives and new systems into place,’ said
Tom Mooney, the Ohio teachers' union chief at the time who helped design
Cincinnati's current disciplinary code. “We have a 3 to 1 disparity (between rich and
poor districts) in per pupil funding in Ohio. Our funding is unreliable and unstable so
systems are always on a roller coaster. If you make a model that costs money—social
services, mental health services—I guarantee you the system can't afford to keep it
going for long. Even bare bones ones fade away. New administrators come and go and
don't remember why we have that program. And sometimes what is tried just doesn't
work. Who knows why? There aren’t any simple answers or solutions."s6

In his book, Waiting for a Miracle: Why Schools Can't Solve Our Problems and
How We Can, Dr. James P. Comer, the Maurice Falk Professor of Child Psychiatry at
the Yale Child Study Center, writes that school policy that focuses almost exclusively
on curriculum, control and punishment, instruction, and high stakes accountability
based on test scores alone is misguided. If schools are to reach children who are
“undeveloped” when they arrive at school, he writes, they must focus on promoting
development above all else.57

“All children need stimulation, protection, and sustained support to develop and
prepare for successful adulthood. Ideally, this happens in the family and community,
with the schools providing further opportunities for growth. But if the family and com-
munity aren't doing this, the schools need to take responsibility,” he said. “School is
the only organization where a relationship between meaningful people and children
can take place on an ongoing basis and compensate for the difficult conditions that
interfered with the growth of many.’58

In schools centered almost exclusively on instruction—the traditional model—
children from marginalized families, who haven't had the same experiences and inter-
actions as mainstream children have, are seen as dumb or bad or unable to handle
themselves, said Dr. Comer. “Marginalized children get a control and punishment and
low expectation reaction that sends a message to the child that he or she is not valued
or wanted or smart. This happens at a time when they need confidence and puts them
on a downward track from the beginning of school."59

Central Fairmount: A School in “Continuous Improvement”

In Cincinnati, the public school system in 2003 moved up from the lowest state
ranking, “academic emergency,’ to “academic watch” based on improved achievement
scores. A number of individual schools improved their ratings but 32 of the system's
79 schools remain in “academic emergency” or “academic watch.” Thirty-seven rank
in the third category of “continuous improvement” Only 12 made the top two cate-
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says he wants to enroll himself in school. | got a continuance, and
that's when the mother started yelling.’

Meanwhile, Marcus' case was not called until almost 1 p.m.
The probation officer said he was attending school and his mother
said he was behaving well at home. Hayes asked that he be
removed from electronic monitoring, and the magistrate agreed.
He would remain on probation until the end of the summer.

Outside the courtroom, Marcus smiled and said he wanted to
go to the YMCA, where he sometimes played basketball.
Remarkably, this 16-year-old, who was still in the ninth grade and
already fairly deep into the Pipeline to Prison or to a marginal adult-
hood, had hopes of getting into college. He said it would be paid
for since his father, who lives in Michigan, is a disabled veteran. It
was impossible not to hope, but also to doubt, that he will make it.

Disparities in the Juvenile Justice System

James Bell, director of the San Francisco-based W. Haywood
Burns Institute for Juvenile Justice, Fairness, and Equity, tells a
story about hosting a group of Romanian diplomats interested in
the workings of local juvenile justice systems. As he was taking
them to a different court after several days of visits, the diplomats
asked him, “Are we going to the White court today?"85

The Romanians’ impression is understandable. Dark faces pre-
dominate in the crowded waiting room of the juvenile court in
Columbus, Ohio. The white faces stand out like dots against a
black background. African American youth between ages 10 and
17 constitute about 16 percent of the population nationwide yet
account for 27 percent of juvenile arrests, 36 percent of juveniles
detained, and 37 percent of juveniles committed to secure institu-
tions. Overall, minorities account for 60 percent of juveniles com-
mitted to secure facilities, 50 percent more than their proportion in
the juvenile population.8é

Without a doubt, risk-saturated African Americans like Jamal
are more likely to commit crimes than White youth growing up with
more attention, more stimulation, better schooling, and more
opportunities.

Part of the disproportion, however, arises from living in poor
neighborhoods and in urban areas. Interestingly, property crimes in
affluent neighborhoods are less likely to be prosecuted than those
in poor neighborhoods because the owners have insurance to cover
the loss and consider their time too valuable to keep showing up
in court, Hurst said. In addition, urban areas, whether Black or
White, have far more crime reported and more arrests so that
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youth between
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constitute about
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account for
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states like Minnesota, where most African Americans live in cities, have a greater
racial disproportion than Alabama, where the Black population is more evenly distrib-
uted between urban and rural areas.8”

In addition, disparate treatment plays a role in every decision point in the justice
system from arrest through incarceration. For example, national data show that Black
and White teens report using drugs at a similar rate but Blacks are arrested at a much
higher rate for drug offenses and are incarcerated at an even greater disproportion.88
And the penalties for possessing or selling crack cocaine, more prevalent in Black
communities, are much harsher than those for the powder cocaine more popular with
White drug users.8°

In April 2004, NBC Dateline aired a show about racial profiling, focused on
Cincinnati, which illustrated the way policing policies in the war on drugs can push
more Blacks than Whites into the justice system. The police officer who the NBC
reporter accompanied one night saw a young Black man in a baggy sweatshirt turn
and walk away, which made the officer suspicious. He did what the Cincinnati Police
Department calls “a stop and talk"—ask a few questions and see if the suspect consents
to a search. “How much money you got?” he asked. “You got a job? Where do you
work? Spread your legs’

The officer said that he targeted this young man because he “thought he had a
warrant for marijuana based on the fact he turned away and the fact he lived in Over
the Rhine” He found no drugs or outstanding warrants and let him go. The officer did
not consider his action racial profiling but “good proactive police work. The community
wants it. They want me to take drugs off the street, and this is how we do it," he said.

Weber, the Hamilton County juvenile defender at the time, provided another example
of disparate treatment at the arrest stage: “A store calls the police about a juvenile
shoplifter. The offender, Black or White, may be charged but if he lives in Indian Hill
(a wealthy White neighborhood) the police probably will take him home while the
Black kid from Over the Rhine goes to 2020," Weber said. Even if the police officer
attempts to take the Over the Rhine juvenile home, the single mother may be working
and not home. This decision is important because juveniles who are detained prior to
adjudication are much more likely to be incarcerated than youth who have not been
detained, regardless of the charges against them.20

One Ohio juvenile defender uses the phrase, “I'm a Colt's fan, your honor," to
describe the advantages that youth from families with resources have in juvenile
court. This quote comes from a movie, when a guilty man without much going for him
is asked by a Baltimore judge if he has anything to say. “I'm a Colt's fan, your honor,’
he says and the judge gives him a break. “Kids from families with resources can tell
the judge what he wants to hear,’ the defender explains. “We're sending him to coun-
seling, your honor. We've put him in drug treatment, your honor. He has a job after
school. He's grounded for a month. We're going to send him to military school”

Jennifer Kinsley, a former juvenile defender who at the time represented juveniles
(and others) in private practice in Cincinnati, said, “Oh absolutely, when asked if she
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had seen disparate treatment between her two classes and races of clients for similar
offenses. “The kids | represent now get much better treatment. When | was a public
defender, a magistrate once called my client ‘a little shit! That doesn’t happen now.
They are more respectful when they see a private attorney and a White father and
mother and a kid who is better dressed. With a public defender-type child, you're
sometimes lucky to have the mother there, and my families now are more pro-active
about finding alternatives for their children. Judges and probation officers factor in the
positive influence of a stable family on addressing a juvenile's problems. That is true,
but my point of view is: These are factors beyond the kid's control”

Riley-Collins, of the Mississippi Center for Justice at the time, reported similar dis-
parate treatment in court by race and also by social class in that state. “I remember
two different sets of White youth—kids who lived near the golf course and kids who
came from a trailer park—who had been charged with similar crimes: loitering and
public intoxication. All were first-time offenders. The golf course kids came into the
courtroom with their parents. One parent was a doctor who played golf with the
judge. They obviously were friendly. These kids were admonished and sent home: ‘I
don't want to see you in the courtroom again, the judge told them. ‘You should not
have your mothers and fathers down here! The trailer park children were threatened
with training school and put on probation.

Similar problems account in part for the overrepresentation of youth with mental
and emotional disabilities in the juvenile justice system. Attitude is important to the
police, magistrate and other decision makers, and “These kids have deficits in social
skills;” said Tandy, who has represented special needs youth in court. They may
behave in ways that are viewed as remorseless or disrespecitful.

In general, youth with mental health, emotional or learning disabilities are sus-
ceptible to involvement in the juvenile justice system because they are prone to make
poor decisions that lead to involvement in crime, have weak or no avoidance tech-
niques so they get caught more often, have social skills deficits that result in harsher
treatment once in the justice system or have learning difficulties that almost ensure
recidivism, according to a training curriculum of the American Bar Association’s
Juvenile Justice Center.91

Being Black and having disabilities is double jeopardy. According to Daniel
Losen, who at the time was a legal and policy research associate at the Civil Rights
Project at Harvard, Black youth with disabilities are more than four times as likely as
Whites with disabilities to be in a correctional institution,2 and the former National
Mental Health Association, now called Mental Health America, reported that youth of
color have often not received services or have been poorly serviced by the mental
health system prior to their entry into the juvenile justice system.®3

“If your family has money, you get psychiatric intervention,” said Latessa, the
University of Cincinnati criminologist. “If they don't, you get the prison psychologist.

Looking at the many factors that result in so many children of color spending their
youths locked up in correctional facilities may produce a sense of hopelessness. The
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W. Haywood Burns Institute, which works to reduce racial disparity in juvenile detention,
does not concern itself with the “why” but with the “how” of disparate treatment,
examining, step by step, the process that takes an offender from the scene of the
crime to the detention center in 10 target cities.

“When you say, ‘It is caused by poverty, or ‘It is caused by racism, you are saying
the problem is intractable. And then you go home," says Bell, the Institute’s director.
“But in fact, the juvenile justice system is just a series of decisions that are made—
and we are examining them to see where they have a disproportional impact on kids
of color, in ways that have nothing to do with public safety."94

“When you say, ‘It is caused by poverty,” or ‘It is caused by racism,”

you are saying the problem is intractable. And then you go home. But in fact,
the juvenile justice system is just a series of decisions that are made—and

we are examining them to see where they have a disproportional impact on

kids of color, in ways that have nothing to do with public safery.”

- James Bell
Director, W. Haywood Burns Institute
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CHAPTER 10

Juvenile Incarceration

Behind the Barbed Wire

2003 U.S. Department of Justice investigation into conditions at the Oakley
A and Columbia Training Schools in Mississippi found that juveniles were being

hog-tied with chains, physically assaulted by guards, sprayed with chemicals
during military exercises, forced to eat their own vomit, stripped naked, and put in
dark, solitary confinement cells.?5

“We've been dealing with scores of institutions across the country although none—
none nearly as bad as the two facilities here in Mississippi,’ said Brad Schlozman,
deputy assistant attorney general in the U.S. Department of Justice’s civil rights division,
during a town hall meeting in Jackson in July 2004.96

As part of a court order, Sheila Bedi visits juveniles at Oakley once a week. She
works for the Southern Poverty Law Center in Montgomery, which now represents
incarcerated children in a decades-old case that resulted in a court order requiring
numerous improvements at the Oakley Training School. She lives in Mississippi and
works with the Mississippi Center for Justice on conditions at both training schools.

“They're not hog-tying anyone anymore but we still have reports of staff getting
violent with children, hitting children, choking children,’ she said. “And there still are
gross educational deficiencies and no mental health treatment. Suicidal children are
being held in isolation, not being seen by doctors. Children come in on psychotropic
meds that are immediately discontinued. If they act out, they get more time tacked
onto their sentences”

Recently, Bedi said, a staph infection common to prisons and hospitals broke out at
Oakley and the 13 youths who had it were isolated in the prison part of the
institution, locked in the cells without a staff member assigned to watch them. The

A 2003 U.S. Department of Justice investigation into conditions at

Oakley and Columbia found that juveniles were being hog-tied with chains,
physically assaulted by guards, sprayed with chemicals during

military exercises, forced to eat their own vomit, stripped naked,

and put in dark, solitary confinement cells.
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infection produces enlarged boils and is related to poor hygiene, but the juveniles
were not let out to take showers every day. “One of the children asked a guard,

m

‘What's going on with me? Am | going to die?’ The guard said, ‘l don't know. Maybe!

Similarly shocking revelations had emerged in Arkansas, California, Florida,
Georgia, Louisiana, Maryland, and South Dakota.??

In Bedi's view, abuses happen—and may be almost inevitable—when “your
whole point is order” and correctional officers are taught to respond aggressively. This
can escalate, rather than defuse, conflicts with juveniles who can't control their anger.
Blocking access to lawyers and other advocates facilitates abuse by hiding it from view.

A 2004 request by the Children’s Defense Fund for interviews with juveniles in
Oakley was denied. Scheduled interviews with juveniles at the Ohio Valley River
Correctional Institution in Franklin Furnace, Ohio, were abruptly cancelled following a
brief tour of the facility. This youth prison, built in 1996 in the “campus style” of many
new correctional facilities, looks like a junior college, with connected brick cottages
and an education and administration building facing a central grassy area.

Incarcerated there in early June 2004, were 240 boys between the ages of 13
and 21, with an average age of 17.5, who were convicted of a wide range of felony
offenses. Most were two or more years behind in school and many had mental health
problems.98 Some 70 of the 240 boys were on some kind of psychotropic medica-
tion, the nurse said. And this institution had a general population; one of Ohio’s nine
correctional facilities, all operated by the state Department of Youth Services, was
exclusively for youth with mental health problems.

Giving a tour, Aldine Gaspers, the warden, began at one of the living units—a
large hexagonal space with two-person cells along the walls that contain a bunk bed
and a rack for clothes. A correctional officer stood at a computer in the center of the
room from which he could watch the video monitors and unlock the cell doors.

The education building looks like any other school. Several classes are special
education, said Patrick Buchanan, the education director, adding that his assistant
used to teach a severely behaviorally handicapped class in the nearby town of
Ironton. He says that of the seven or eight kids he taught, all but one he's seen in
DYS, Department of Youth Services. In addition to regular school classes, Ohio River
Valley has vocational programs in masonry, horticulture, and computers as well as
substance abuse treatment, anger management, a fatherhood group, and a grief
group.

“Many of our youth have been abused and never grieved their own loss of inno-
cence and childhood," Gaspers said. “They need to understand their own grief and
their victims' grief”” A program called “Thinking for a Change” tries to create awareness
of consequences, address rationalizations for criminal behavior, and produce a sense
of responsibility.
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The interviews with youth at this facility had been requested to
learn their trajectories into incarceration. The Children's Defense
Fund promised not to use names, and a staff member was going
to sit in on the conversations. Department of Youth Services officials
were nervous because the Ohio Public Defenders office, which had
conducted interviews in Ohio's juvenile correctional facilities for a
report on legal representation, afterwards asked the Children’s Law
Center to investigate conditions at the institution for girls because
girls reported being slapped and shoved by guards, put in straight-
jackets, touched sexually, and discouraged or threatened if they
filed grievances.?® Questions asked during the tour, such as the
number of juveniles on psychiatric medication, raised the suspicion
that the Children's Defense Fund interviewer had a hidden agenda.
She was asked to leave the institution.

Thomas: The Abuse Continues

In 2001, Thomas, a Mississippi boy who was adopted and had
been beaten and abandoned as a young child and then labeled as
a troublemaker in school, was sent to the Columbia Training School
for two months and two days for “attempting to put another student
in fear of bodily harm.” Several times, the school system brought
him to youth court for truancy, infuriating his adoptive mother
because suspensions were the reason he wasn't in school. He was
placed on probation on one occasion. Thomas has an
Individualized Education Plan (IEP) but this did not minimize disci-
plinary actions against him.

In February 2004, Thomas was charged with stealing a cell
phone, which belonged to the school district, from a school bus. It
is not entirely clear what evidence was presented to the judge, but
apparently the bus driver sent an unsigned letter to the court stating
that other children said it was Thomas. He was sent to Columbia
for two months and two weeks.

The family’'s 14-year-old son, Walter, was charged with pos-
sessing the cell phone after it was stolen. A police officer testified
that she took the phone from him. Previously, he and another boy
were charged with calling in a bomb threat that evacuated the
school. Other students said that one of the two did it and the other
one knew about it. The judge sent both boys to Columbia. Walter
(not his real name), who attends the high school, makes good
grades and is on the football team, says he had nothing to do with
the bomb threat or the cell phone theft. Like Thomas, he was given
a sentence of two months and two weeks in Columbia.

“Many of our youth
have been abused
and never grieved
their own loss of
innocence and

childhood.”

- Aldine Gaspers
Warden, Ohio River Valley
Correctional Institution
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In Columbia, Thomas got in an altercation with a guard. It started, he said, when
another boy “pushed me and | pushed him back. We were going to the classroom.
After that, | was mad ‘cause he pushed me for no reason. In the hallway, a guard
“asked me what happened. | was telling him. He said | wasn't telling him what he
wanted to know and he grabbed me by my arm and pushed me down the hall and
into a room. Another guard arrived and asked what happened. The first guard “said
| said something smart and he pushed me again. After that, | was balling my fist
because | was mad. He pushed me one more time. The other guard thought | was
about to swing. He pushed me against the wall, hands behind my back, and his arm
around my neck. He grabbed me by my neck and the first one put some handcuffs on me’

Thomas was taken to disciplinary lock-up for four days, he said. “After that, | had
to go to some kind of court thing. They gave me three extra weeks saying | had
assaulted the two officers.’

When his adoptive mother came for a visit, she saw red marks and scratches
around Thomas' neck and bruises on his wrists. She was furious and called the pres-
ident of the local NAACP chapter, who told her to contact Sheila Bedi. She went to
Columbia to see Thomas but was refused entry. She filed a lawsuit in federal court
for access and the court ordered the training school to let her in. “We interviewed
(Thomas) and arranged to go back there every week! Before a second visit, she said,
both Thomas and Walter were released, without explanation, before they had com-
pleted their sentences.

With just a few weeks remaining in the school year, Walter nonetheless passed
the final exams. “He scored higher than some children who were there all semester,’
his mother said. Walter, whose favorite subject is math, said that the schooling at
Columbia is mediocre. “They didn't teach me anything there, but what they were
teaching in the school here | already knew. So | wasn't behind” He is concerned,
though, that his time in Columbia might derail his plan to join his 18-year-old brother
at Alcorn State University, where he wants to study engineering.

He also finds himself with a shorter temper, quicker to anger, he said. “People
holler and curse at you. You want to retaliate but you know you will get in trouble. So
it builds up.”

Thomas will be repeating the ninth grade next year, in part, because the records
of his education at Columbia were not sent to his school district.

“I'm not a child psychologist, but | feel they need some counseling to deal with
what they went through there," said their mother.

She gave Thomas a pep talk about showing the people who don't think he will
amount to anything. “Prove them a liar” Thomas listened but appeared unconvinced.

What are his plans for the future?

He looked down and after a long pause answered, “I don't know!
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Rehabilitation: What Works?

While conditions certainly matter, correctional facilities do not have to be abusive
to be effective. Even with hardened public attitudes towards juvenile offenders—
Barry Feld, a University of Minnesota juvenile justice expert, calls them “the Willie
Hortons of the 90s"—the philosophy remains that young people, or at least some of
them, can be rehabilitated, and juvenile facilities generally offer more therapeutic programs
than adult prisons do.

The question is: Do they work? Do they help juveniles get off the prison track?

Mark Lipsey of Vanderbilt University reviewed the findings of 401 scientific eval-
uations of juvenile justice intervention programs in the late 1990s and found that juvenile
justice programs do reduce the recidivism of delinquent youth—but only by six percent.
Looking further, though, he discovered that programs with certain characteristics
worked much better than that, lowering recidivism by 20-25 percent, while others
made no difference or even exacerbated future offending.190

One problem, experts say, is that many programs for delinquent juveniles aren't
what Judge Ray calls “research-based and outcome-oriented” Many institutions do
what they have traditionally done or what they believe works, without any research
findings to validate their effectiveness. For example, military-type drills are required at
Oakley and Columbia because they are believed to instill discipline. However, evalu-
ations of the popular juvenile boot camps in the mid-1990s found that the recidivism
rate for these institutions was higher than those associated with traditional juvenile
corrections, and the U. S. Department of Justice, which had initially championed boot
camps, reported that “the efficacy of these programs is questionable at best."101

The programs Lipsey and other researchers have found to be most effective are
those that are community- and family-based.102

At the time of our study, the state of Missouri was considered to have the best
juvenile correctional system in the nation. It closed its youth prisons in 1983 and
divided the state into five regions so that confined juveniles would remain within driv-
ing distance of their homes. Each region had two facilities, housing no more than 40
youths each. One served as a day treatment clinic to prevent the escalation of criminal
behavior; the other was a lock-up for more serious offenders. Instead of punishment,
the state focused on intensive individual and family counseling, academic and voca-
tional education, and behavior modification. The guards—college educated “youth
specialists"—did not wear uniforms, and there was no pepper spray, no solitary con-
finement, no barbed wire.103

Comparing recidivism rates is tricky, but Missouri clearly was a standout among
states, according to Barry Krisberg, president of the National Council on Crime and
Delinquency. A 2003 study found that of the 1,400 teenagers released in 1999, only
eight percent wound up in adult prison.104

One of the most effective types of therapeutic programs focuses on thinking; it
was called cognitive skills training or cognitive behavior modification.05 Latessa, the
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“Some problems
involve skills

more than values.
Tough-on-crime
advocates often say
that longer and
harsher sentences
will make offenders
think twice before
they commit crimes.
In fact, many
offenders, especially
Juvenile offenders,
don’t think once....
They don't see or
consider the likely
consequences.”

- Ed Latessa

University of Cincinnati
criminologist

chairman of the Division of Criminal Justice at the University of
Cincinnati and a national expert on these programs, said he comes
at the problem of juvenile offenders from the opposite end as his
colleague, Wright, the life course researcher. “John'’s looking at the
early predictors and pathways and the development of anti-social
behavior early on. He's looking at prevention. I'm looking at inter-
vention: After they are in the system, how do we fix them?”

He describes the kinds of values and thinking that lead to con-
tinued criminal behavior. Some involve setting yourself or your
group apart: “Society’s rules are not meant for me!" “We have our
own set of rules”” This could apply to Enron executives as well as to
the Bloods and the Crips. Offenders very often avoid taking
responsibility by minimizing the harm they do to their victims—“They
have other TVs™—and by seeing themselves as victims. “My par-
ents were alcoholics” “Joe did it too and he didn't get caught’
“The police were out to get me”” “lt's racism.

‘A lot of the talk is system bashing,’ Latessa said. “Everybody
does it. I'm not saying the system is fair. It does discriminate. But my
work is to reduce your risk of re-offending, not to change the sys-
tem. Whatever happened in your childhood happened. Whatever
other people do, they do. It's your behavior that matters if you want
your life to change!

Mecum, the director of the Lighthouse agency that ran a
Department of Youth Services (DYS) facility primarily for sex
offenders, said it uses cognitive behavioral therapy. Since
Lighthouse also operated residential facilities for foster children
and other troubled youth, Mecum said he understands root caus-
es, but “these kids are moving down the Pipeline rapidly and the
stakes are high. Our approach is: Regardless of your disadvan-
tages, it is not okay to hurt people. This offends the community,
and the community is afraid of you!

Some problems involve skills more than values. Tough-on-
crime advocates often say that longer and harsher sentences will
make offenders “think twice” before they commit crimes. In fact,
“many offenders, especially juvenile offenders, don't think once,’
Latessa said. “They don't see or consider the likely consequences—
like Marcus stealing a car and then parking it in a school lot that
requires permits, or Lorenzo skipping out on the rehabilitation pro-
gram in Atlanta and returning to Mississippi.”

Cognitive skills programs take apart the thinking process lead-
ing to a decision to break the law and use exercises to build the
skills needed to stop and think the next time: Is it worth it? Latessa
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thinks it would be “great” to use the dead time of in-school suspension or Saturday
school to teach thinking skills. Followers need a different kind of training—assertive-
ness training to say “no” to being drawn into activities they know are wrong.

Cognitive programs work much better in the community because the juveniles can
go out and apply the skills in their real lives, come back, and discuss what happened,
said Latessa. “Family-based interventions are the most effective, where all are
involved”

“It's hard to intervene effectively in an institution because it's an artificial setting,’
he explained. “All the risks are managed. When you leave and go back to your former
world, they hit you in face”

Juvenile Incarceration



CHAPTER 11

End of the Pipeline

Clifton: Getting Stuck

hris Myers, director of the Sunflower County Freedom Project for young peo-
‘ ple, was sent to the Mississippi Delta 10 years ago by Teach for America.

Asked about young men in the Pipeline to Prison, he immediately respond-
ed, “Clifton Carter”

“Clifton Carter was and is my favorite student,’ he wrote in an email message. “He
seemed to latch on to me from the first day | began teaching. He was 10, | was 21,
and | was his new fifth grade teacher. His dad was never around, his mom was in and
out of his life, and he lived with his grandma in a house with countless people roam-
ing about. Despite the circumstances, he managed to be a curious, bright child,
though he often got into trouble because he rarely could control his energy. | taught
him in fifth and sixth grades, and then he went off to middle school and started having
serious problems.

By the time Clifton was 15, he had failed ninth grade and “seemed to be going
nowhere,” Myers wrote. He had become so fond of Clifton that he talked with Clifton’s
grandmother and she agreed to let Clifton live with Myers in Chapel Hill, North
Carolina, where Myers was in graduate school at the time. Clifton enrolled at Chapel
Hill High School but within six months, he went back home and “things went down-
hill from there," according to Myers. In June 2000, Clifton and a friend, who had been
robbing houses together, attempted another robbery and the victim was shot to
death. Clifton, then 16, was tried as an adult, convicted of murder and sentenced to
life in prison.

“It breaks my heart to think about what has happened to Cliff and about what Cliff
has done to wind up where he is now,” Myers concluded. “He's finally starting to see
things more clearly and to his credit, he really has made a strong effort to educate
himself while in prison. | hope you will get a chance to meet him”

“I learned in here—too late—that you don’t have to be violent
or mean to get respect. You can have a lot up here

in your head, and that will do.”

- Clifton, 18 years old
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At 20, Clifton was imprisoned in the Walnut Grove Correctional Institution, which
houses juveniles convicted of felonies. Brought into a glassed-in interview room, he
was tall, neatly groomed, and had a kind, serious face and large expressive eyes. In
the adjoining room, two defense trainers were giving lessons to correctional officers.
Their shouts and the crashing of baseball bats could be heard as Clifton talked about
the life course that brought him to this locked room and a future behind bars.

Clifton and his four sisters were raised by their grandmother in the tiny town of
Sunflower. “My mother was using at the time and drinking some. | was 10 when | met
my father. | didn't ask him where he had been. He told me. He explained he didn't
want me as part of his life because he was a drug dealer. He wanted me to be able
to make choices about how | would live”

Clifton believes he started on the wrong path when his grandfather died. “I was
eight, and there was nobody to guide us, nobody to control us, to give us whippings
when we deserved them. Then my cousin Michael left. He was a good bit older and
he was like a father to me. There were cousins and sisters and we were all at my
grandmother’s. Grandmother tried, but | started getting in lots of trouble for talking
back at school. | still went to school everyday in spite of the trouble”

Clifton said his real problems began in the ninth grade when the Sunflower kids
had to go to school in Ruleville. “I started skipping school a lot and the older guys
were passing the trouble down. There were the Ruleville gangs and the Sunflower
gangs and the rivalry was fierce and | had started smoking marijuana at 12. So much
of it was about reputation and proving yourself—that you and your gang were
tougher!” He failed the ninth grade.

When he moved in with Myers in Chapel Hill, he started off quite well, appearing
to enjoy the classes at Chapel Hill High School and hoping to join the football team.
But since he was repeating the ninth grade, he was not allowed to play sports and
soon found the classes more difficult than exciting. After a while, he began smoking
marijuana and skipping school to hang out with dropouts or soon-to-be dropouts. By
February, Myers and Clifton’s grandmother decided that he was no longer getting
anything beneficial from Chapel Hill High and should come home.

Chapel Hill High represented a possible exit from the Pipeline to Prison and
proved to be Clifton’s last chance. What happened? “| didn't fit in,” Clifton says. Dr.
Comer, the Yale University child psychiatrist, explains that “Children who are not
doing well in school, or whose families are not well connected to the mainstream,
view themselves as different from those in it—their teachers and fellow students with
higher levels of achievement. When called on to achieve, they are being asked, in a
very real sense, to be different from their parents and their own network culture. This
produces identity problems that have to be worked through if they are to move into
mainstream culture."10¢ Clifton, whose intelligence undoubtedly made being behind
very frustrating, clung to the familiar.

When he came back to Mississippi, he went to live with a cousin in Indianola. “I
was 16 and got into robbing houses. It was like, ‘I will just do it this one time. If | can
do it this one time and get away with it, | won't do it again, but you always do. Then

End of the Pipeline m



one night in June 2000, my friend Bobby and | were out in the streets and the same
idea came to us at the same time. | won't get into the details, but during a robbery,
Leon Brown, a gambler, was shot and killed”

Pressed several times, Clifton said, “l don't want to talk about it and would not
explain why.

He was arrested a short time later. “Bobby told my cousin about it, and she called
the police and they came and got me from a friend's house. The Indianola police
called my mother since | was a juvenile. They made me write a statement and appoint-
ed two White public defenders. | was charged with capital murder and Bobby was
charged with conspiracy and as an accessory to murder.

“The lawyers told me they had an overload of cases, and when we had a confer-
ence with my mother, my sister Jennifer, and two cousins, the lawyers told me that all
| could do was plead out or | would get the death penalty. There were no other options
because the D.A. had five witnesses and Bobby had written a statement naming me as
the shooter. They never did produce a gun, but they told me | had no case, so | signed
a confession and took the plea because | didn't want to die’

He spent the first eight months in maximum security at Parchman and said he
used that time to “learn about being locked up. | knew | was going to be in for a long
time. Then they sent me to another unit and | started spending a lot of time reading,
because that was my weakest subject. That really helped and that is also when | started
writing—writing poems—that’'s how | expressed myself. In the beginning, it was so
hard and | thought, ‘Well, it can only get better; and | try to smile. If you don't, people
may think you are a threat

Clifton now is in the general population at Walnut Grove. “It is okay but you have
to be careful, because both guards and inmates think everyone is trying to gain something
or put something over on everyone else. And there are gangs in here, just like the
ones on the outside, and that means you have someone on your side, but it doesn't work
just one way. It means that you owe them?”

By his own and Chris Myers' accounts, Clifton has latched onto every training and
education program in the prison. He learned to cut hair, his job at Walnut Grove, and is
trying to learn to be a carpenter's assistant. He passed the GED test and “almost
made a good score on the ACT. | will be taking it again soon

He has also been working on an appeal charging inadequate representation. “|
got letters from the lawyer saying that everything in my letters was false and the D.A.
said she doesn't believe any of the things | said. The only thing | can prove is that the
lawyers told my mother that if | went to court, | would receive the death penalty. They
should have given me other options.”

As he spoke, a group of inmates marched by the window in a column. Clifton
pointed to them and said, “That's where the racism starts. See how most of them are
White? They are here for just six months and if they complete the program, they are
out on probation”
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Clifton says he hasn't had many disciplinary write-ups at Walnut Grove. He tries
to associate with everyone and not make trouble. “I don't want to get close to anyone.
I am young myself but these younger guys here can be trouble—feel like they need
to prove themselves—just like in gangs.” When he starts feeling depressed, he says,
he writes about things that make him feel good. “I write about my sadness and seems
like when | get it all out, | am all right” This is a poem he wrote:

Can’t Take Everything
You could take my eyes, so | couldn't see.
You could shackle me in chains and throw away the key.
You could take my feet so | couldn’t walk.
You could fill my mouth, so | couldn't talk.
You could take my ears, so | couldn't hear.
You could take my heart, and replace it with fear.
You could take my life and place it in a grave oh so cold.
No matter what you take, you can never take my soul.

Next year, when he is 21, Clifton will be transferred to Parchman or another adult
penitentiary. “I came in under the law saying that felons had to serve 85 percent of
their sentences before parole so | guess | will be there until | am 65

He does dream of getting out, of studying astronomy because he reads about
space and the stars and moon. He's going to take a correspondence course in
physiology and Spanish. Chris Myers is helping him set this up. If released, he'd like
to get a “simple job. Start small and believe me, | have got patience. | don’t blame my
family for any of this. | knew what was going on and chose it anyway. Why? Because
| wanted recognition and control and | learned in here—too late—that you don’t have
to be violent or mean to get respect. You can have a lot up here in your head and that
will do. | don't act crazy in here, | encourage other guys to read. They see me writing,

m

and they think, ‘He's in for life and he's trying!

Jewel: Looking Forward to Her Future

Jewel, at the time, was an 18-year-old girl whose early childhood memories
included walking the streets in the early morning looking for food, and waking up in a
strange man’s house after her mother, a drug addict, had left. When she and her sib-
lings were taken away from her mother, they were split up. She went to a Catholic
group home. Although she says it “wasn’t that bad," she followed the predictable tra-
jectory—and her mother's example—into a lifestyle of drugs and hustling and bad
company. As Wright put it, “It is naive to believe that simply by changing environments,
all the memories, all the learned behavior, won't matter anymore. These kids take their
problems with them, and the foster care system varies tremendously in quality”
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At 12, she went to live with her father and his girlfriend in Covington. She said he
worked hard and provided for her. “The only part was, he wasn't loving. | guess |
needed that. Me not having that, | felt | could do whatever. | was really alone. | felt
alone’

She “always struggled in school,” she said. “In some parts, | do have strengths
but in other parts, | don't. It got harder and harder as the years went past” She was
held back in the ninth grade. At about that time, she began running away from home
and skipping school. “I would leave, be gone two or three days, home a week and
then back out again”

She hung out with a group older than she was on “street corners, certain blocks.
They were grown and | was trying to do what they did. They were people | could talk
to. Even though they did bad things, they were there and | looked up to them. | felt
like somebody was always there for me!” What were they doing? “Drugs, hustling to
get money, gang activities!

She said this life was “fun in the sense of | was able to do whatever | wanted to
do. | could stay out as long as | wanted to. | had freedom. Nobody was telling me to
do this or that. There was really no authority there” Her father, she says, didn't know
what to do and let her do what she wanted.

The others had long since dropped out of school, but Jewel kept returning from
time to time. “Sometimes, honestly, | would go to school because | was tired of walking
the streets all day. Sometimes | could sit down and do the work. But | felt | was dif-
ferent from everybody. Some other kids were doing the same thing | was but not as
severe!” She did, though, have a teacher who believed in her and sometimes came to
court to support her when she got in trouble.

The law first “got interested in me, as Jewel put it, for the so-called status
charges of runaway and truancy, the typical first offenses for girls. Later, she was
charged with possession of marijuana and assaults for “hitting people,’ including a
teacher. This happened, she said, at a basketball game. A boy hit her and she told a
teacher about it. “She didn't punish the boy so, | don't really know, one thing led to
another. | started yelling and the teacher started yelling. | went towards her, and she
pushed me down. | kept trying to get back up to get at her and when | did, | hit her.
They grabbed me and took me to the principal’s office. My father came and then the
police!” She pled guilty and went to the Campbell County Detention Center for a month.

Jewel said her anger was “really scary in a way. If you tried to stop me | would not
stop till | felt like stopping.” She now believes her anger wasn't so much against the
teacher as against everything around her. “It was just...anger out of nowhere. Anytime
| had a chance to blow up, | would blow up and | would feel better afterwards. Then
again, | would have to face the consequences and it was more and more piling up
and more anger”

At the detention center, she felt as if her life had shut down, yet she was “learn-
ing some things. Some people, mostly Black male and female authorities, would tell
me what was wrong. At least they talked to me, and it did some good. That was just
like the first step”
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When she was released and went back to her father's house, she spent two or
three days staying home “trying to listen and do right,” but after a week, she went out
to the streets again. “l didn’t have goals,’ she says. “My thinking was: ‘This is the only
thing | have. What else am | supposed to do?"”

The judge had told her that if he saw her again, he would give her more time. “But
| didn't care. | was going to do what | wanted.” The next time she came before him, at
16, she was sentenced to a year and six months in the Kentucky equivalent of Ohio’s
juvenile correctional facilities, also located in a rural area. “That is when | started
goals. What did | want to do for my future? That's when | started to find out about my
talents. | always knew | could sing, but poetry? First, | wrote down what | was feeling.
That was the way the people there helped me, to talk about and write down my feel-
ings, and than | started with poetry” Staff at the institution published some of her
poetry on the Internet.

Interestingly, Wright says that research into resiliency—why some kids in terrible
circumstances manage to come out all right—shows that one factor is being able to
verbalize feelings. “I'm not talking about touchy feely stuff. This is a real survival skill’

Jewel's excitement was palpable as she described her breakthrough into possi-
bility. “That’s when it came to me, ‘You can do anything! | want to be a poet but then
again, what about electrical engineering? Wow! | can be anything!" That's when |
started to think | wanted to get a job and go to school. | wanted to do the best for
myself. | didn’t have to go back there on the streets. | could show people. Aimost all
my life, people didn't expect me to be anything. I'd be like the rest of my mother's
family, which is known in Covington

Once again, she resolved to change her life. When she got back home, she went
to school, took the required drug tests and did all right for awhile. “But it was like:
‘Where can | go from here? Where can | start?’ And | went right back into it, started
smoking weed again, running away, hustling. | didn’t have a job. | was so scared out
there now, since | was getting older. | was more afraid to die” Jewel decided to turn
herself in.

This is an image that comes to mind about Jewel. She is walking on a road, a
pathway, the one that ends in prison, hand in hand with others going in the same
direction. At a way station along the way, people tell her there is a cut-off ahead to
another path, one that leads to a brighter place. She doesn't like the road she's on so
she listens, and when she sees the cut-off, she detaches herself from her companions
and takes her first steps on the other path. She doesn't get very far. Her companions
reach out to pull her back. She is alone and uncertain on this new path and no one
there is reaching out to pull her forward.

Re-entry, in a word, is difficult for those who have been in the Pipeline to Prison
for a long time and this is all they know. Usually, they are released on probation or
parole, but it appears that this often does not provide enough support. And some-
times, the tolerance for failure is very limited.
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Sproat, the former warden at the Walnut Grove prison in Mississippi, used to be
an administrator for the Job Corps and said it was hard to persuade principals to
allow offenders back into their schools after release from a training school. “Our staff
would meet with the principal and even put themselves on the line by saying, ‘Look,
if you give him a chance, or you give her a chance, to get back in the school system,
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the first time that they get in trouble, if you'll call me, I'll come and get them!

“So this kid gets back into the mainstream of the local school system," instead of
an alternative school. “When somebody's purse comes up missing or something at
the school is damaged, they think, ‘Well, we just got so-and-so who was released
from the training school! He's the first one that they bring in and question.” Sproat
said it was hard for these juveniles to accept being singled out if they had nothing to
do with what happened, even though he and others tried to tell them to “Keep a cool
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head. If you had nothing to do with it, it is not a problem!

Their ingrained defense mechanism, Sproat says, is to get angry at the principal.
“So what does the principal say? ‘Wait a minute, you've been incarcerated for three
months, six months, at the training school and it didn't do a bit of good. You've got an
attitude problem. We don't need you in this school system! And what does the kid
say? ‘Well, then you can kiss my you-know-what!" and the principal says, ‘You're out
of here!’ and the kid is back at square one”

The study, cited earlier, of a cohort of ninth graders who were dropped from the
rolls of their high schools in a mid-Atlantic city when they became incarcerated, found
that most went to a different school when they returned to the school system. They
arrived at any time of year, depending on when their sentences ended, with virtually
no transition and few graduated.197

Jewel was sent to a juvenile residential treatment center. “That’'s when | started
working really seriously on how | was going to put my dreams in action” The most
important decision she made was not to return to Covington this time. “l wasn't
strong enough yet to handle that,' she decided. She was almost 18 by then, and
could legally live on her own, although she didn't know where or how.

At that point, Angela, one of her younger sisters came to see her. This sister, who
had been very badly burned by fireworks when their mother left the children alone,
had been placed in a foster home when she got out of the hospital. The director of
an agency for troubled youth was Angela’s volunteer mentor. The foster parents, used
to caring for medically fragile children, couldn’t handle the girl when she got well, and
the foster mother telephoned the mentor at 3:00 a.m. and said they were going to put
the girl in an institution.
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“I said, ‘Well, no. Let me come get her;” the mentor recalled. She and her husband
were not licensed as foster parents at that time but quickly became licensed, took the
girl in and later adopted her. Of Jewel's siblings, this girl, now 17, has done the best;
she will graduate from high school next year and plans to attend Kentucky State
University. (Another sister, the eldest, has three children and has been in and out of
prison, as has their mother. A brother just spent his 16t birthday in a juvenile correc-
tional facility.)
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Jewel had visited her sister from time to time, when the sister's adoptive family
would pick her up at her father's house. “She was living there and doing good, and |
wanted the same thing she had,;’ Jewel said. “Really, | was jealous. When | told her |
didn't want to go home, she said, ‘Why don't you come live with us?’' | said, ‘They
won't let me live with ya'lll But she asked and they said yes’

Jewel moved in June 2003 to the family's nice, comfortable home in suburban
Cincinnati. The interview took place around the dining room table. Her new guardian
said she was always fond of Jewel but “couldn’t keep up with her. It was hard not to
bond. | could not let her go into a bad situation””

Her guardian had not previously heard Jewel talk about her experiences to others.
When Jewel said, “Now that I'm here, | have people who love me. That's what | was
looking for," tears welled up in her eyes. “When | think of the pipeline, | think about the
adults in their lives or lack of," her guardian said. “We want to talk about the pipeline
to prison after our kids are already there. We need to take initiative at the grassroots
level to see the strengths in our kids, to nurture that, and commit ourselves to helping
them grow. Sometimes we forget, as we design systems, the crucial importance of
caring, competent adults’

Jewel attends high school. She is not in a class for those with severe behavioral
handicaps, as she was before when she was angry and acting out, and she is working
hard and doing well. She is a junior and this year is going to a vocational program
where she will begin studies to become a registered nurse that she can continue in
college afterwards. She won't graduate until she is 20 but “the good news is: it doesn't
matter,’ her guardian said. “She’s going to accomplish her goals and do something
with her life’

Jewel says she now has “more like a normal life. I'm ready to take driver's training.
| have a job on weekends. I'm starting to bring boys home” “Decent boys, her
guardian interjects, who can hold a conversation and are in school. She knows that
Jewel will have some “falls and bumps but we are laying the foundation for her to
make it out there. She is becoming a new (Jewel)”

Says Jewel: “I feel good. | feel like there is going to be a future for me. | can't wait
to see what it is!

“We want to talk about the Pipeline to Prison after our kids are already there.
We need to take initiative at the grassroots level to see the strengths in our kids,
to nurture that, and commit ourselves to helping them grow.”

- Jewel’s Guardian
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Epilogue

n_June 2004, three weeks after the interview with baby Erics mother,

Children’s Protective Services charged her with child abuse. Her aunt

said that Eric had bruises, but she does not believe his mother was
the one who hurt him. “People were always grabbing on him and telling
her shes babying him,” the aunt said.

Eric and his brother, lae, were taken away. “Nobody in our family
could take them,” the aunt said, “so theyre going to be put in foster care.”

Every American must stand up and do everything in his/her power to pass on to
our children and grandchildren a nation and a world that are better and fairer than the
one we inherited. There is no more important work at this time in our history. Engaging
and energizing the adults our children so desperately need, and developing and
implementing comprehensive program and policy solutions that keep our children on
the road to successful adulthood is the only way we will create a world that is safe,
free, and filled with the opportunities too many children only dream about.

This is the path that will allow all our children to reach their full potential and
become the people they were born to be. It is their birthright. And it is our common
responsibility to deliver it.
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